A study of low and high socio-economic parents' perceptions of the effective school correlates in two selected metropolitan Atlanta middle schools, 1992 by Clem, Carlton M. (Author) & Bradley, Phillip (Degree supervisor)
ABSTRACT
EDUCATIONAL LEADERSHIP
CLEM, CARLTON M. ED.S. CLARK ATLANTA UNIVERSITY, 1992
A STUDY OF LOW AND HIGH SOCIO-ECONOMIC PARENTS'
PERCEPTIONS OF THE EFFECTIVE SCHOOL CORRELATES
IN TWO SELECTED METROPOLITAN
ATLANTA MIDDLE SCHOOLS
Advisor; Dr. Phillip Bradley
Thesis dated May, 1992
The purpose of this study was to determine how parents
in two different socio-economic environments view the
effective school correlates. More specifically, the study
sought to determine if there were significant differences in
the perceptions of low socio-economic parents and high
socio-economic parents of students in two metropolitan
Atlanta middle schools regarding the effective schools
correlates of (1) instructional leadership, (2) curriculum
and instruction, (3) high expectations, (4) frequent
monitoring of student progress, (5) safe and supportive
environment, (6) opportunity to leam/time on task, and (7)
home-school relations.
The research population consisted of a total of sixty-
four parents randomly selected from two metropolitan Atlanta
middle schools in low and high socio-economic environments.
Data were gathered through the Parental Perceptions of
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Effective Schools Questionnaire. The data were converted to
forms that could be subjected to statistical analysis.
The statistical test used to analyze the data was the ^
Test of Independence. Computations were made utilizing the
SPSS-X statistical software package. The .05 level of
significance was adopted for the study. Data analysis
indicated that there were no significant differences found
between low socio-economic parents and high socio-economic
parents in their perceptions of the effective school
correlates.
A STUDY OF LOW AND HIGH SOCIO-ECONOMIC PARENTS'
PERCEPTIONS OF THE EFFECTIVE SCHOOL CORRELATES
IN TWO SELECTED METROPOLITAN
ATLANTA MIDDLE SCHOOLS
A THESIS
SUBMITTED TO THE FACULTY OF CLARK ATLANTA UNIVERSITY
IN PARTIAL FULFILLMENT OF THE REQUIREMENTS FOR
THE DEGREE OF EDUCATIONAL SPECIALIST
BY
CARLTON MARCELLUS CLEM
DEPARTMENT OF EDUCATIONAL LEADERSHIP
ATLANTA, GEORGIA
MAY 1992





The successful completion of this study required the
cooperation and assistance of a number of people. I am
eternally grateful to Dr. Phillip Bradley, my committee
chairperson, and Dr. Sidney Rabsatt for their support and
guidance through this arduous task.
I would also like to express appreciation to Dr. Trevor
Turner for his understanding in allowing me to meet impor¬
tant time lines.
I thank my wife, Cynthia, for her love, encouragement,






LIST OF TABLES V
CHAPTER
I. INTRODUCTION 1
Statement of the Problem 3
Significance of the Study 4




II. REVIEW OF RELATED LITERATURE 9
Introduction 9
Opportunity to Learn 10
Leadership and Climate 13
High Expectations and Monitoring 16
Home-School Relations 17
Curriculum and Instruction 17
Summary 18
III. THEORETICAL FRAMEWORK 22
Independent and Dependent Variables 22
Definitions of Variables 23
Relationship Among the Variables 24
Null Hypotheses 2 5
Limitations of the Study 26
Summary of Theoretical Framework 26
IV. METHODS AND PROCEDURES 27
Population 27
Questionnaire 27
Sximmary of Methods and Procedures 29
V. PRESENTATION AND ANALYSIS OF DATA 30
Analysis of Data for Null Hypotheses .... 30




VI. FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS . . 37
Summary of Findings 37
Conclusions 37
Recommendations 38
APPENDIX I: PERMISSION LETTERS 39




Table Page1,Parent Perceptions of Instructional Leadership , 31
2. Parent Perceptions of Curriculum and
Instruction 32
3, Parent Perceptions of Frequent Monitoring of
Student Progress 33
4. Parent Perceptions of High Expectations .... 33
5. Parent Perceptions of Safe and Supportive
Environment 34
6. Parent Perceptions of Opportunity to Learn ... 35




The concept of parental involvement in education may
not be new to educational researchers, school administra¬
tors, or teachers, but few parents are familiar with the
latest research. Even if parental instincts tell them they
should be acquainted with their child's school activities,
they are probably unaware that research supports their
belief; they need teachers and administrators to encourage
their participation (Carlson 1991). Parents should be
treated as collaborators in the educational process; they
should be encouraged to comment on school policies and to
share in the decision-making in the school.
The possibilities appear endless when parents and
educators join in partnership to help schools become more
successful. It seems logical that parent involvement should
be a part of every aspect of the total school. According to
the 23rd Annual Gallop Poll (Stanley, Lowell, and Alec
1990), parents should especially be involved in the proce¬




The effective schools movement began in the mid-
1970s, when a group of researchers which included Wilbur
Brookover and Ron Edmonds began to study why some schools
are effective and some are not (Lezotte 1989). During the
1970s, the effective schools movement began to influence
school systems throughout the country. Since then, many
schools and school systems have planned and carried out
reform efforts using effective schools research.
The effective schools research indicated that
schools do indeed matter, that teachers make a difference,
that all children can learn, and that striving for both
quality and excellence is the cornerstone of improving
schools (Edmonds 1979) . The research surrounding effective
schools has identified several characteristics that effec¬
tive schools should possess. Depending on the study, as
many as fourteen characteristics of effective schools have
been identified.
The following characteristics were developed from
a study by Amn and Mangieri (1988) : (1) clear academic
goals, (2) high expectations for students, (3) order and
discipline, (4) rewards and incentives for students,
(5) regular and frequent monitoring of student progress, (6)
opportunities for meaningful student responsibility and
participation, (7) teacher efficacy, (8) rewards and incen¬
tives for teachers, (9) concentration on academic learning
times, (10) positive school climate, (11) administrative
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leadership, (12) well-articulated curriculum, (13) evalua¬
tion for instructional improvement, and (14) community
support and involvement.
In order to accomplish their school system's goals,
two metropolitan Atlanta schools adhere to Ronald Edmonds's
(1979) effective school correlates. Each school develops a
plan for improving student achievement through the use of
seven correlates: (1) instructional leadership, (2) curric¬
ulum and instruction, (3) high expectations, (4) frequent
monitoring of student progress, (5) safe and supportive
environment, (6) opportunity to learn/time on task, and
(7) home-school relations.
Schools with effective parental involvement should
include parents in the evaluation and assessment of their
program (Williams and Charkin 1989), Parents should become
more knowledgeable about the effective school correlates and
to what extent they determine school effectiveness.
For this study the seven correlates were used to
determine parents' perceptions of the effectiveness of two
schools.
Statement of the Problem
This study was designed to determine how parents in
two different socio-economic environments view the effective
school correlates
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Significance of the Study
This study was important because it affords parents
from different socio-economic levels an opportunity to
assess their awareness of the correlates of effective
schools in comparison to other schools. This study enables
the school improvement team to assess the strengths and
weaknesses of their school based on parental assessments.
The school improvement team can utilize the information
gathered from the study to help in the development of a
long-range plan for improvement.
Background of the Problem
Parents are increasingly viewed as a vital ingredi¬
ent in the successful literacy development of their chil¬
dren. Many parents today are unaware of how important they
are in their children's education. Parents should be con¬
stantly reminded and encouraged to take part in every facet
of their children's education that is available to them
(Redding 1991) .
Public opinion polls indicate that low-economic
parents are the least likely to give the nation's schools
high marks, and about 30 percent of low-economic parents say
they would send their children to a different piablic school
if they had a choice. These parents can improve their
schools by becoming more effective advocates for their
children's education (Stanley, Lowell, and Alec 1991).
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Regardless of socio-economic status, parents should
actively support their schools and work to improve them.
Through their involvement they should look for information
about the school's objectives and assessment procedures used
in helping the children learn. The more parents know about
the school, the better able they will be to help their
children learn and improve the school. This study investi¬
gated an area that is seldom addressed: how parents per¬
ceived the correlates that are characteristic of effective
schools.
Research Questions
The research questions which emerged from the
research problem are listed below:
1. Is there a significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of instructional leadership in two metro¬
politan Atlanta middle schools?
2. Is there a significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of curriculum and instruction in two
metropolitan Atlanta middle schools?
3. Is there a significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of frequent monitoring of student progress
in two metropolitan Atlanta middle schools?
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4. Is there a significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of high expectations in two metropolitan
Atlanta middle schools?
5. Is there a significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of safe and supportive environment in two
metropolitan Atlanta middle schools?
6. Is there a significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of opportunity to leam/time on task in
two metropolitan Atlanta middle schools?
7. Is there a significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of home-school relations in two metro¬
politan Atlanta middle schools?
Null Hypotheses
The null hypotheses this study sought to test were:
There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of instructional leadership in two metro¬
politan Atlanta middle schools.
H2: There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of curriculum and instruction in two
metropolitan Atlanta middle schools.
There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of high expectations in two metropolitan
Atlanta middle schools.
There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of frequent monitoring of student progress
in two metropolitan Atlanta middle schools.
Hg: There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of safe and supportive environment in two
metropolitan Atlanta middle schools.
Hg: There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of opportunity to leam/time on task in
two metropolitan Atlanta middle schools.
There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of home-school relations in two metro¬
politan Atlanta middle schools.
Summary
This chapter presented the problem and how it
evolved. The intent of the investigation was given and the
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problem stated. The purpose of the study was to determine
low and high socio-economic parents' perceptions of the
effective schools correlates. Research questions were
generated and stated as null hypotheses.
CHAPTER II
REVIEW OF RELATED LITERATURE
Since the mid-1970s the effective schools movement
has steadily gained momentum. Since then, many schools and
many school systems have planned and carried out reform
efforts using effective schools research. School systems
across the nation use effective schools research charac¬
teristics as the guide to accomplish their educational
missions.
Introduction
Effective schools are those which produce a high
level of achievement for all students, regardless of family
background. A school need not bring all students to iden¬
tical levels of mastery to be effective, but it must bring
an equal percentage of its highest and lowest social classes
to minimum mastery (Edmonds 1981).
Schools that are effective provide low socio¬
economic students with educational experiences leading to
high levels of achievement. These schools have all the
problems typically associated with low-achieving students
(economic disadvantages, lack of reading materials in the
home, high rate of unemployment, welfare and single-parent
9
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homes, ghetto neighborhoods, black English rather than
standard English, and parents with little education), yet
the students still exhibit high achievement (Brookover et
al. 1982).
The basis for judging effective schools is somewhat
narrow, largely based on student outcomes on st^dardized
tests in basic skills areas. The data usually focus on
inner-city elementary schools, and when suburban secondary
schools are included, it is often unclear to what extent the
findings apply to different schools by social-class setting
or grade level (Lunenburg and Omstein 1991) .
Opportunity to Learn
The primary thrust of the effectiveness research has
been to examine the relationship of educational process and
resource utilization to student performance. The elementary
studies by Weber (1971), Brookover and Lezotte (1979), and
Edmonds (1979) established five characteristics present in
schools that seem to have a significant effect on student
achievement (Lyon and Sheathelm 1988).
According to Edmonds (1979), the characteristics of
an effective school are: (1) leadership which gives
siibstantial attention to the instructional process, (2) an
instructional focus which is understood by teaching staff,
(3) a climate that is safe and conducive to teaching and
learning, (4) teachers who have high expectations of their
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students, and (5) the use of standard measures of pupils'
achievement as a basis of the effective school program.
Edmonds's research showed effective schools that
shared a climate where all personnel had to be instruction-
ally effective for all pupils. Effective schools for the
black and poor had a climate of expectation where all
children were permitted to leamy they were orderly without
being rigid, quiet without being oppressive, and conditions
were conducive to learning (Levine and Lezotte 1990) .
Essentially, effective schools had learning goals for all of
the children they served and some means for ascertaining
whether or not their goals had been achieved (Sizemore
1986).
The commonality of the characteristics of effective
schools, by various researchers, compared favorably with the
correlates used in the research body of this study.
The following characteristics were developed by
other researchers. Brookover and Lezotte (1979) identified
a number of characteristics of effective schools. They
stated that:
1. Improving schools accept and emphasize the
importance of basic skills mastery as prime goals and
objectives.
2. Staff of improving schools believe all students
can master the basic skills objectives, and they believe the
principal shares this belief.
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3. Staff of improving schools spend more time on
achieving basic skills objectives.
4. Principals at in^iroving schools are assertive
instructional leaders and disciplinarians.
5. Staff of improving schools accept the concept of
accountability and are involved in developing accountability
models.
6. Teachers at improving schools are not very
satisfied or complacent about the status quo.
7. There is more parent-initiated contact and
involvement in improving schools.
The Phi Delta Kappan Study (1980) concluded that:
1. Successful schools are characterized by clearly
stated curricular goals and objectives.
2. The leaders' attitudes toward urban education
and expectations for school and program success determine
the impact of the leader on exceptional behavior.
3. The behavior of the designated school or program
leader is crucial in determining school success.
4. Successful urban schools frequently employ tech¬
niques of individualized instruction.
5. Structured learning environments are particu¬
larly successful in urban classrooms.
6. Reductions in adult/child ratios are associated
with positive school performance.
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7. Successful urban schools are characterized by
high levels of parental contact with the school and parental
involvement with school activity.
8. Successful schools frequently use staff develop¬
ment or inservice training programs to realize their objec¬
tives .
9. Resource and faculty manipulations alone are
insufficient to affect school outcomes.
Throughout these studies, a nxomber of common factors
emerge. The leadership role of the principal is extremely
important in establishing a climate for learning as well as
a sense of order and discipline in the classroom and cor¬
ridors. The principal's major focus must be supervision of
the learning process (Smith 1990).
Leadership and Climate
Many consider the first of the five correlates of
the effective school to be the results of effective leader¬
ship (Kelwynn Index 1985). The school administrator must
recognize and accept the responsibility of being a strong
and effective leader. School administrators who are effec¬
tive leaders are able to work with efficiency and get along
with a variety of people (Calabrese 1989). The effective
administrator is one who has a clear vision of what should
be done but, more importantly, knows how to get high
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performance out of all types of people in all kinds of
circumstances (Kelwynn Professionals 1989).
Effective administrators have clear informed visions
of what they want their schools to become, visions that
focus on students and their needs. Supervisors who are
effective, with a clear vision, have goals that typically
include finding ways to meet the learning needs of students,
helping teachers adjust, and raising test scores in a
specific content area (Rutherford 1989).
Looking at what students have to say about adminis¬
trators can help educators understand what children's needs
are and how those needs can be effectively met at the school
level (Johnson 1989). Although children have received
little attention in effective schools research literature,
their comments are highly descriptive and sometimes insight¬
ful about the principal's role (Carlson 1991).
The principals whom students find to be helpful
create and maintain a safe and orderly environment, enhance
students' self-esteem, and help students grow academically.
Students expressed a clear preference for principals who
counsel and mediate, who listen to their ideas and evaluate
that information before meting out punishments (Kojimoto
1989) .
The fact that effective leaders behave in varying
ways is positive and encouraging for two reasons. First, it
means that individuals who wish to be effective leaders need
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not undergo a personality change or change their behavior to
fit some predetermined pattern. Second, it means as situa¬
tions change, leaders can modify their behaviors accordingly
and still retain their commitment to the five essential
qualities of effective leadership, for these five qualities
are the variables that truly determine a leader's and a
school's effectiveness (Joyce 1991).
High Expectations and Monitoring
Teachers describe effective schools as good places
for both students and teachers, where everyone seems to
value learning. Teachers were aware of and had an under¬
standing of their administrator's expectations (Casanova
1989) .
In effective schools, monitoring is an ongoing
process (Calabrese 19 89) . There must be a clear enphasis on
achievement as well as evidence of individual growth in
basic skills. Teachers need to have control over instruc¬
tional decisions and be keenly aware of their responsibil¬
ities for monitoring student progress. Accountability is a
responsibility of each teacher in each classroom (Teddlie,
Kirby, and Stringfield 1989).
It should be evident to everyone concerned that all
school staffs have high expectations for student success.
It has been clearly established that students are more
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successful when everyone in the school expects success and
reinforces that belief on a daily basis (Bryant 1985).
To support high expectations, each school must have
a clear set of goals and objectives. These goals and
objectives must be known to all who work and learn in that
setting. The goal-setting process is a means of making
improvements, not just accepting the status quo (Joyce
1991) .
Historically, black parents' expectations differed
from those of their white counterparts. Black parents
placed much emphasis on academic instruction and saw
learning to read as proper for preschoolers as appropriate
places for this to occur. Black parents have an anguished
relationship with the public schools because these institu¬
tions have so consistently failed to teach their children
the basic skills, and they fear that the school will under¬
mine their own childrearing values (Joffe 1977) .
Home-School Relations
A crucial factor in children's schooling is the
impact of the parents' attitudes toward school. The home
environment has been shown to have a direct influence on
increasing affective, behavioral, and cognitive learning
(Tomlinson and Walberg 1986). The home has a significant
impact on motivation, self-concept, and the use of out-of-
school time. Researchers have found that a broad set of
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parental activities linking school and home are positively
correlated with student achievement (Simmons 1990) ,
Schools with effective parent involvement include
parents in the assessment of needs, resources, and perfor¬
mance, In effective home-school relations parents under¬
stand and support the basic mission of the school and are
made to feel that they have an important role in achieving
this mission (Gauthier, Pecheone, and Shoemaker 1985).
To offset negative perceptions of public school
effectiveness, parents should be made aware of the school's
priorities. Parents should be invited to become active
participants in certain, if not all, aspects of the school's
program. Parents should believe in and support the school's
goals and objectives (O'Brien 1989).
Curriculum and Instruction
Presently, we assess student achievement and teacher
performance but not the instructional programs that underlie
both. Instructional program improvement is the heart of
school improvement. There can be no doubt that the improve¬
ment of instructional programs causes improvement in student
achievement (Kelly 1987). To ensure widespread and enduring
gains in the performance of students, a powerful and long¬
term commitment to improve curriculum and instruction is
required (Chxibb 1989).
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The improvement of instructional programs causes not
only better student achievement but higher staff morale,
better discipline, and higher expectations. Indeed, the
correlates (with the exception of monitoring student pro¬
gress) are less the causes of effective schools and more the
effects or results (Kelly 1987),
Summary
In their study. Identification of Instructionally
Effective and Ineffective Schools, Frederiksen and Edmonds
(1978) classified ineffective schools as (1) general, having
effects of race and class, and (2) discriminatory, having
effects because of race and class,
Joyce, Hersh, and McKibbin (1983) summarized find¬
ings from the effective schools research with the following
attributes of effective schools classified in two cate¬
gories: (1) social organization and (2) instruction and
curriculum,
Mackenzie (1983) listed three dimensions of effec¬
tive schooling found in the research; leadership, efficacy,
and efficiency, Mackenzie (1983, 8) stated;
All the new studies agree that schooling is a com¬
plex and continuous multifaceted process that is
always conditioned by the history and circiimstances
of its evolution. As a consequence, no single
element of school effectiveness can be considered in
isolation from all of the others, or from the total
situation in which it is found.
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As already noted, numerous studies bearing on school
effectiveness were produced in the 1970s and 1980s, and
innumerable schools and districts have initiated more or
less systematic efforts to draw on or utilize this litera¬
ture to improve the effectiveness of their educational
programs. The end of the 1980s was an opportune time for
effective schools researchers to assess the available mate¬
rials that deal with the characteristics of unusually effec¬
tive schools and with approaches that educators are using to
promote school improvement. The resulting document by
Levine and Lezotte, entitled Usually Effective Schools; A
Review and Analysis of Research and Practice, was published
in the spring of 1990. This study attempts to summarize and
discuss some of the highlights and major conclusions from
the section on using the results of research in multischool
projects to create more effective schools (Levine 1991) .
The following is a summary of findings from the work of
Levine and Lezotte (1990):
1. Substantial staff development time must be
provided for participating faculties, at least part of this
time during the regular teacher workday.
2. Faculties engaged in effective schools projects
must not wait very long before beginning to address issues
involving the improvement of instruction.
These examples of the reviews by Dr. Levine are
compatible with those of researchers who have studied
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innovation in general and have found that it is most likely
to be successful when it combines elements of bottom-up
planning and decision making with top-down stimuli and
support in setting directions for and guiding the process of
change (Htiberman and Miles 19 89) .
Studies and practices have shown that research-based
and data-driven school improvement plans are most effective
in improving student achievement (Fitzgerald 1989). Effec¬
tive schools research also tells us that a good plan for
school improvement grows out of the school and the school
system in which it will be used. When embarking on a
project to improve schools, the attention should be focused
on one's own school. At the same time, one cannot afford to
lose sight of what is going on elsewhere (Lezotte 19 89) .
This review of the literature offers a wide variety
of opinions and research on what constitutes effective
schools. However, the most important aspect is still
student achievement. Already, too many students are failing
and dropping out because our schools are failing them.
Given the demographic changes we look forward to in the next
decade, their numbers will grow unless our schools rethink
their goals and reform their practices (Calabrese 1989).
If sustained school improvement is to take place, it
will take place school by school, system by system, with the
support of the school boards and superintendents (Calabrese
1989) .
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The effective schools research has clearly indicated
that schools do indeed matter, that teachers do make a
difference, and that all kids can learn. The striving for
both equity and excellence is of paramount importance in
improving schools (Edmonds 1979).
CHAPTER III
THEORETICAL FRAMEWORK
In this chapter the researcher examines the rela¬
tionships among the variables of the study, gives opera¬
tional definitions, and develops and states null hypotheses.
The purpose of this chapter was to identify the independent
and dependent variables and to determine the relationships
among them. The independent variables in the study are low
and high socio-economic parents, and the dependent variables
are perceptions of the effective schools correlates.
The assumption in this study was that parents,
regardless of socio-economic status, are aware of the
characteristics that make schools better. It was assumed
that parents, if given the opportunity, can determine if
these characteristics are present in the schools in their
communities,
Independent and Dependent Variables
The independent variables are low socio-economic
parents' and high socio-economic parents' perceptions
regarding the effective schools correlates.
The dependent variables consist of the following
effective schools correlates: (1) instructional leadership.
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(2) curriculum and instruction, (3) high expectations,
(4) frequent monitoring of student progress, (5) safe and
supportive environment, (6) opportunity to learn/time on
task, and (7) home-school relations.
Definitions of Variables
The variables were operationally defined as follows:
1. Low socio-economic parents: parents who live in
a school community that has a student population of 95 per¬
cent with low family income, which makes the school eligible
for Elementary and Secondary Education Act (ESEA) Title I
funding, and at least 90 percent of their students qualify
for the free or reduced lunch program,
2. High socio-economic parents: parents who live
in a school community where less than 65 percent of the
student population qualify for the free and reduced lunch
program.
3. Effective school correlates: those characteris¬
tics of school which produce minimum academic mastery on
achievement tests in its students, regardless of family
background or socio-economic status. In this study, the
seven correlates are defined as follows:
Instructional leadership: effective leaders set
clear goals, devise plans to achieve goals, provide motiva¬
tion, and support school improvement.
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Curriculum and instruction: instructional program
focuses on the achievement of specific goals to upgrade
student proficiency in basic skills areas.
High expectations; the staff believe that students
can achieve and expect their students to achieve.
Frequent monitoring of student progress; teachers
are aware of pupil progress, report test results, and use
them to improve teaching and learning.
Safe and supportive environment; a pleasant and
orderly atmosphere is provided where the classroom is busi¬
nesslike with teacher-directed student activities.
Opportunity to learn/time on task; students are
given adequate time and opportunity to learn expected
content.
Home-school relations; parents are involved in
school activities and are provided information to help
students learn at home.
Relationship Among the Variables
1. Low and high socio-economic environment has no
positive or negative effect on parents' awareness of the
effective schools correlates.
2. Low and high socio-economic environment has no
positive or negative effect on parents' ability to determine
if effective schools correlates are present in their
schools
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3. Low and high socio-economic environment has no
positive or negative effect on parents' understanding of the
effective schools correlates.
Null Hypotheses
The following null hypotheses were tested in this
study:
There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of instructional leadership in two metro¬
politan Atlanta middle schools. (Items 20, 21, 22, 23)
H2: There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of curriculum and instruction in two
metropolitan Atlanta middle schools. (Items 7, 8, 12, 13,
14)
H3: There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of high expectations in two metropolitan
Atlanta middle schools. (Items 9, 10, 11, 31, 32, 33, 34)
There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of frequent monitoring of student progress
in two metropolitan Atlanta middle schools. (Items 15, 16,
17, 18, 19)
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Hj: There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of safe and supportive environment in two
metropolitan Atlanta middle schools. (Items 1, 2, 3, 4, 5,
6)
Hg: There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of opportunity to leam/time on task in
two metropolitan Atlanta middle schools, (Items 29, 30)
H^: There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of home-school relations in two metro¬
politan Atlanta middle schools. (Items 24, 25, 26, 27, 28)
Limitations of the Study
This study was limited by the fact that it included
only two middle schools in different socio-economic communi¬
ties in metropolitan Atlanta, Georgia. The study investi¬
gated only two socio-economic groups.
Summary of Theoretical Framework
In this chapter the independent and dependent vari¬
ables were identified cind the relationships among them were
given. The null hypotheses were stated, and the item
numbers pertaining to each correlate in the questionnaire




This research was a survey designed to determine if
there was a difference between the perceptions of effective
schools correlates of parents in low socio-economic communi
ties and parents in high socio-economic communities.
Population
The research population consisted of a.total of
sixty-four parents who were randomly selected from two
metropolitan Atlanta middle schools. The schools were
located in low and high socio-economic communities. Permis
Sion was sought and secured from the principals of the two
schools to conduct the study (see appendix I).
Questionnaire
Data for the study were gathered utilizing the
Parent Perceptions of School Program Questionnaire. The
questionnaire was developed and validated by Dr. Thomas P.
Kelly at the New York State Effective Schools Consortia in
1987. The questionnaire was administered by the State
Education Department to judge the degree to which parents




The questionnaire, in its original form, requested
answers to two questions about each statement. The first
question addressed the importance of the effective schools
correlate, and the second question addressed the existence
of the correlate. For this study, the questionnaire was
adapted to address only the existence of the correlate (see
appendix II).
The questionnaires were sent home to parents by
students of two schools. In order that the potential for
bias in the study be minimized, the following procedure was
used. All homeroom section numbers were placed in a box
according to grade level. Two homeroom sections from each
grade level were selected. Ten students, from all students
in each homeroom, were then selected to take the question¬
naires to their parents.
Thirty completed questionnaires were returned by
parents from the high socio-economic community, and thirty-
four completed questionnaires were returned by parents from
the low socio-economic community. Twenty questionnaires
were deleted from the study because all items on the ques¬
tionnaire were not addressed.
The data were collected and analyzed. The statis¬
tical test used to analyze the data was the t Test of
Independence. Computations were made utilizing the SPSS-X
statistical software package. Throughout the analysis.
the .05 level of significance was used to test the
hypotheses,
29
Summary of Methods and Procedures
This chapter highlighted the quantitative research
design used in the study. This section included the
research population and sampling procedures. The instrument
and its development, validation, and adaptation for this
study were an integral part of this chapter. Finally, this
chapter described the method used to collect and analyze
data, the type of test, and the statistical software
package.
CHAPTER V
PRESENTATION AND ANALYSIS OF DATA
The intent of this statistical investigation was to
determine if parents in low and high socio-economic communi¬
ties had different perceptions of the effective schools
correlates. The analysis used the SPSS-X statistical soft¬
ware package to test the research questions and hypotheses.
The descriptive statistics of mean and standard deviation
were computed, A computation of the t test enabled the
researcher to test the difference between the parents' per¬
ceptions of the effective schools correlates,
A significance level of .05 was used for the t test.
The level of significance indicates the magnitude of a test
statistic which is necessary for the statistical null
hypothesis to be rejected. If the statistical null hypoth¬
esis was at the ,05 level of significance, it indicated that
the probability of the difference being due to chance was 5
percent or less.
Analysis of Data for Null Hypotheses
H]^: There is no significant difference between low
socio-economic parents and high socio-economic parents in
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their perceptions of instructional leadership in two metro¬
politan Atlanta middle schools.
In order to ascertain if there was a significant
difference between the two parent groups on instructional
leadership, the jt test was applied. The t test yielded a t
value of 0.061 (see table 1) . In order for a t value to be
significant at the .05 level, a table value of 2.77 was
required. The computed _t value of 0.061 indicated no sig¬
nificant difference in low and high socio-economic parent
perceptions of instructional leadership. Null Hypothesis 1
was accepted.
Table 1.—Parent Perceptions of Instructional Leadership
Variable n Mean SD ^ Value
Low socio-economic
parents 34 3.49 1.074
High socio-economic
parents 30 2.90 1.047
61.5 0.061
H2: There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of curriculum and instruction in two
metropolitan Atlanta middle schools.
The ^ test yielded a t value of 0.37 (see table 2).
The computed t value of 0.37 did not exceed the required t
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Table 2,—Parent Perceptions of Curriculum and Instruction
Variable n Mean SD t Value
Low socio-economic
parents 34 3.303 1.156
62 0.37
High socio-economic
parents 30 3.200 1.050
value of 2.77, indicating no significant difference in low
and high socio-economic parents' perceptions of curriculum
and instruction. Null Hypothesis 2 was accepted.
There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of high expectations in two metropolitan
Atlanta middle schools.
The computed t value of 0.53 indicated that there is
no significant difference in parents' perceptions of high
expectations (see table 3). Null Hypothesis 3 was accepted.
H^: There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of frequent monitoring of student progress
in two metropolitan Atlanta middle schools.
The computed ^ value of 0.49 indicated that there
is no significant difference in parents' perceptions of
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Table 3.—Parent Perceptions of Frequent Monitoring of
Student Progress
Variable n Mean SD t Value
Low socio-economic
parents 34 3.50 1.22
High socio-economic
parents 30 3.34 1.07
62 0.53
frequent monitoring of student progress (see table 4). Null
Hypothesis 4 was accepted.
Table 4.—Parent Perceptions of High Expectations
Variable n Mean SD t Value
Low socio-economic
parents 34 3.41 0.946
High socio-economic
parents 30 3.30 0.968
62 0.49
Hgi There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of safe and supportive environment in two
metropolitan Atlanta middle schools.
The computed t value of 1,02 indicated that there is
no significant difference in parents' perceptions of safe
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and supportive environment (see table 5). Null Hypothesis 5
was accepted.
Table 5.—Parent Perceptions of Safe and Supportive
Environment
Variable n Mean SD t Value
Low socio-economic
parents 34 3.54 0.770
High socio-economic
parents 30 3.35 0.796
62 1.02
Hg: There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of opportunity to leam/time on task in
two metropolitan Atlanta middle schools.
The computed _t value of 1.64 indicated that there is
no significant difference in parents' perceptions of oppor¬
tunity to leam/time on task (see table 6) . Null Hypothesis
6 was accepted.
Hy; There is no significant difference between low
socio-economic parents and high socio-economic parents in
their perceptions of home-school relations in two metro¬
politan Atlanta middle schools.
The computed t value of 0.69 indicated that there
is no significant difference in parents' perceptions of
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Table 6.—Parent Perceptions of Opportunity to Learn
Variable n Mean df t Value
Low socio-economic
parents 34 3.54 1 .049
High socio-economic
parents 30 3.13 0 .939
62 1.64
home-school relations (see table 7). Null Hypothesis 7 was
accepted.
Table 7.—Parent Perceptions of Home-School Relations
Variable n Mean SD df _t Value
Low socio-economic
parents 34 3.12 1.07
High socio-economic
parents 30 2.94 1.12
62 0.69
Summary of Presentation and Analysis of Data
As reported in this chapter, the SPSS-X statistical
software package was used to test the research questions and
hypotheses. The descriptive statistics of mean and standard
deviation were computed. A computation of the t test
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enabled the researcher to test the difference between the
parents' perceptions of the effective schools correlates.
A significance level of .05 was used for the t test.
All hypotheses tested were accepted. The analysis of data
yielded no significant difference between low and high
socio-economic parents' perceptions of the effective schools
correlates.
CHAPTER VI
FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
Summary of Findings
The analysis of the statistical data revealed that
there were no statistical differences found in low socio¬
economic and high socio-economic parents' perceptions of
the effective schools correlates. More specifically, no
significant differences were found in parents'.perceptions
of: (1) instructional leadership, (2) curriculum and
instruction, (3) high expectations, (4) frequent monitoring
of student progress, (5) safe and supportive environment,
(6) opportunity to learn/time on task, and (7) home-school
relations.
Conclusions
Based on analysis of the findings, the researcher
has drawn the following conclusions:
1. There is no significant difference between low
and high socio-economic parents' perceptions of the effec¬
tive schools correlates.
2. Parents from low and high socio-economic com¬
munities could determine if the effective schools correlates




Based on the findings of this study, the researcher
makes the following recommendations:
1. A follow-up study should be done with a larger
and more diverse population.





Dr. Gene P. Chandler
Sammye E. Coan Middle School
1550 Boulevard Drive, NE
Atlanta, GA 30317
Dear Dr. Chandler:
Please grant me permission to investigate "parents' percep¬
tion of the effective schools correlates" in your school,
I was informed by Dr. Hayes-Wallace that since the study was
limited to two schools, I need only your permission to
conduct the investigation.
All information gathered will be through the use of a survey
questionnaire which is enclosed. All information will be
treated in a confidential manner.









Crawford Long Middle School
3200 Latona Drive, SW
Atlanta, GA 30315
Dear Mr. Roberts:
Please grant me permission to investigate "parents' percep¬
tion of the effective schools correlates" in your school.
I was informed by Dr. Hayes-Wallace that since the study was
limited to two schools, I need only your permission to
conduct the investigation.
All information gathered will be through the use of a survey
questionnaire which is enclosed. All information will be
treated in a confidential manner.










Stone Mountain, Georgia 30088
Dear Mr. Clem:
I have considered your request to conduct research
at Crawford Long Middle School. Your proposed research
investigation of "Parents' perceptions of the effective
school correlates" has been approved. Thank you for
ensuring that the confidentiality of the information
gathered will be maintained. This letter serves as official
notification of the approval of your proposed research
study.
If I can be of further assistance, please do not
hesitate to contact me at 669-2557.
ATLANTA PUBLIC SCHOOL
SAMMYE E. COAN MIDDLE SCHG
1650 BOULEVARD DRIVE, I
ATLANTA, GEORGIA 30





Stone Mountain, Georgia 30088
Dear Mr. Clem:
You have my permission to investigate parents' perception of
the effective schools correlates at Coan Middle School.










A S E R
L U T A N
W A I R E
A L M E V
Y L E L E
S Y S Y R
1. The school buidings are kept
clean and in good condition.
2. Students are proud of this school.
3. Teachers have pride in the school.
4. The school is a safe place.
5. Teachers treat students fairly
and consistently.
6. The purpose of the school is clear.
7. Parents are involved in planning
committees.
0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
8. The instructional program is
coordinated within and between
grades,
9. Parents know that the school has
high expectations for all students.10,Learning is seen as the most
important reason for attending
school.
0 0 0 0 0
0 0 0 0 0






A S E R
L U T A N
W A I R E
A L M E V
Y L E L E
S Y S Y R
11. Students are treated in ways that
emphasize success and potential
rather than focusing on failures
and shortcomings. 00000
12. An outline of the curriculum is made
available to parents. 0000013.Parents are told about learning
priorities for students in each
subject area. 0000014.Instructional materials, resources,
and learning activities are matched
to students' abilities. 00000
15. Student progress is reported to
parents on a regular basis.
16. Students who are not working up to
their potential are identified and
helped.
17. Teachers communicate with parents
on student progress and indicate
areas of strength and weakness.
18. Teachers let parents know that
homework is inportant.
19. Parental assistance with school
work is welcomed and sought.
0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
0 0 0 0 020.The school staff encourages parents
to cooperate in achieving the goals
of the school. 0000021.There is an active parent group in





A S E R
L U T A N
W A I R E
A L M E V
Y L E L E
S Y S Y R
22. Community people, including
parents, are invited to the school
to share information.
23. Parents and community members are
involved in school activities
through advisory committees.
24. Ways for parents to become involved
in school activities are clear.
25. Staff members provide parents with
information and techniques to help
students learn at home.
26. The school encourages students






27. During parent-teacher conferences
there is a focus on student
achievement and basic skills
mastery,
28. Parents have opportunities to visit
the school to see the educational
program.
29. Extracurricular activities are
available to all students without
discrimination on the basis of
sex, national origin, race, or
handicapping conditions.
30. Students feel that they are
responsible for their learning and
success.
31. Student achievement is recognized
by the school.
0 0 0 0 0
0 0 0 0 0





A S E R
L u T A N
W A I R E
A L M E V
Y L E L E
S Y S Y R
32. Students know about the rewards and
what they have to do to get them. 0 0 0 0 0
33. Personal student effort and
creativity are recognized. 0 0 0 0 0
34. Student achievements are featured
in school newspapers, newsletters,
and other media. 0 0 0 0 0
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